Challenge: For Every Student; Every Lesson; Every Day

Key components of effective lessons

Actions in School ‘13-’14

Deepening Thinking
• Through effective questioning and facilitating.

Questioning

Role-modelling Learning
• Models of attitude to learning and outputs. Examples of high quality products.

WAGOLL
(What A Good One Looks
Like)

Impact on Progress
• Does it improve their learning rather than just help them complete a task?
Challenging Expectations
• Asking for more. Effective and Overt Differentiation. Timely and effective
Interventions, High Aspirations and Expectations.
Engagement in Learning

Flight paths
4i’s
Differentiation
PINS
Independence

• Are the pupils active in pursuing their learning. Independence in Learning. Do
they know What? How? Why? And where they are?

Ped Leader Activities

‘Dr ICE’ from OTP Programme

IMPACT
Challenge for Every Student. Every Lesson. Every Day
Deepening Thinking > Role Modelling Learning > Impact on Progress < Challenging Expectations < Engagement In Learning

No

Teaching Practice Reflection
Does the teacher have very high expectations of every pupil?
Does the teacher use excellent subject knowledge to consistently
challenge and inspire pupils so that they learn exceptionally well?
Does the teacher provide stimulating experiences that have meaning for
pupils and build up their understanding?
Do pupils know exactly what they are expected to learn and how to
demonstrate this (e.g. success criteria)?
Do pupils recognise and can they explain links with earlier learning?
Does the teacher recognise when pupils are capable of moving on at a
faster pace and adapt the lesson accordingly?
Do interventions have an impact on the quality of learning?
Does the teacher ask probing questions and challenge pupils to explain
ideas, concepts, strategies or reasoning in appropriate language?

Yes

Are questions targeted at specific pupils/groups to ensure all are
participating in whole class sessions?
Do additional adults provide precisely targeted support for
individual/groups of pupils?
Do teachers/assistants monitor pupils’ understanding/progress
throughout the lesson, deal promptly with misconceptions, and extend
pupils’ thinking through questioning?
Are pupils developing confidence, do they persevere to overcome
difficulties and check their own work for inaccuracies?
Are pupils given time to reflect on and explain what they have learnt?
From: http://marymyatt.com/blog/2014-02-02/outstanding-some-indicators

PLANNING

EVIDENCE OF A PLANNED LESSON

@Dandesignthink

Deepening Thinking > Role Modelling Learning > Impact on Progress < Challenging Expectations < Engagement In Learning

Objectives

Engagement

‘Stickability’

AfL – PROGRESS CHECK!

Your objectives
for the current
lesson. The arrow is just a
visual reminder that your
lesson is building on what’s
gone before. I’d always try
to incorporate at least 2
different leveled objectives
– perhaps allowing students
to choose their own.

What’s the hook?
How will you gain
student attention at the
start and throughout the
lesson that is exciting and
meaningful (without you
working too hard!) that
you’ll be using to lure pupils
into learning? It’s not
needed every lesson….but a
good story often is enough!

What will stick
in pupils’ minds
as they leave your lesson?
What key point(s) do you
want them to remember
and bring back to the next
lesson?

How will you assess
where your learners
are at during the lesson, so
as to know how to take
them where you want to
go? What key questions will
help you to lure pupils into
learning?

What point will you not
have to teach them again?

PROGRESS CHECKS
Formal and Informal

Differentiation /
Groupings

Learning episodes

Key words

What is going to
happen in the lesson from
start to finish?

Literacy has never had such a high-profile as it
has at the moment.

Plan – at a glance – what
activities you will provide
for;
• Able Gifted and Talented
students, SEN/D & EAL.
• What sort of groupings
are needed
• What are they doing and
when?
• Do you have this
mapped to a seating
plan with current data

Identify as many
opportunities for pupil-led
learning as possible.
The four boxes do
NOT denote a four-part
lesson. Just fill them up with
what needs to happen.

Encourage students to read lesson objectives out, pick out keywords
and extrapolate their meanings.
Use techniques to break down the phonics of each word and
encourage visual recognition to reinforce.
Plan what key-word you want students to learn. This promotes high
levels of literacy which is an Ofsted focus. YOU COULD ALSO ADD
NUMERACY TO THIS SECTION. Every lesson should involve some
mathematical reference or link.
From: teachertoolkit.me

THE BIG PICTURE

Why, When and How – not just What.

PRIOR TO
TODAY

Stage 1

You were given…
You have created…
You have worked in groups to….
You developed…
You have investigated….
You will build on this by….
You will complete…
You will work in groups to….
You will have access to the following resources…

•
•
•

While you work on…
Feedback will be provided…
You will present your findings…

•

There will be examples of information all around the classroom to
support…

•
•
•
•

Assessment– how much did you learn?
You will sit a real GCSE examination question to demonstrate…
Feedback will be provided by peers to support improvement…
You will complete a final version for assessment…

•

Each pupil will commit to a plan for the final term to ensure by the
summer you have completed the following additions to your CA
portfolio:
You will submit your extended learning…
You will review and evaluative the project so we can improve it….

Stage 3
Stage 4
Stage 5

•
•

SHARING A TERM OVERVIEW

Stage 2






•
•
•
•

Enables pupils to:
• Identify why they
are learning the
content
• The timescale
expected for their
learning
• To show progress
through the stages

Overview
•
•
•

You are expected to make a pop-up card to celebrate
an occasion.
The card must be A5 size
Photomontage must be used to create the images on
the front and include…
Computer generated lettering must be used for any
message

Homework
•

Homework will consist of collecting images and card
examples as well as the DOCUIMENTATION

The deadline for Realisation and Documentation is:

Documentation
Record by drawing and
writing all the changes
made during the whole
project
Write, in rough, a
comparison between the
best and worst designs of
your collection of card
examples.
Write an evaluation of the
whole project consisting of
these points. 1) Did it end up
as you meant it to? If not,
why not?. 2) Why you choose
the images you did and were
they appropriate to the
celebration? 3) Any problems
you experienced and how you
solved them. 4) Use of the key
words.

Realisation

You Must

You should

Investigate some examples of pop up
mechanisms by studying the samples
and making your own paper working
models.

Draw some of your collected images.

You could

Collect images from magazines and
newspapers for use as a
photomontage.

Make some coloured drawings of
imaginary monsters which could be
used as part of the design.

Use one of the computer programs to
generate examples of lettering to use
with your design.

Draw things from direct observations
to include in your design.

From: Teacher's Toolkit: Raise Classroom Achievement with Strategies
for Every Learner Paul Ginnis

Experimenting

You Must
Make a pop-up card using
photomontage to
celebrate a special
occasion based on your
investigations and
experimentations. Colour
and pattern must be used
for the pop-up image.

You should
Draw out some designs for
other pop-up ideas
immediately after you have
finished the final piece.

Make some drawings of different
letter shapes.

Collect examples of cards for any
occasion.

The deadline for Realisation and Documentation
is:

•

Investigating and collection

You should

You Must

Make some alternative mock-up
designs showing different layouts and
mechanisms.

Make some photomontage images for
the front cover of the card based on
your collected images.

Try to make some working designs
using multiple pop-up mechanisms.

Make some photomontage images for
the inside of the card based on your
collected images.

You could
Try to design a 3 dimensional pop-up
card to be presented in a box.

Make a working mock-up of the card
in paper, using blank vignettes of the
proposed layout to make sure the
mechanism works.

You could
Make a second, improved,
version of the card

The deadline for Realisation and Documentation
is:

Pop-up Card Project

KEYWORDS: photomontage, composition, layout, background, foreground,
pop-up mechanism, vignette

LESSON OBJECTIVES

http://fullonlearning.com/2012/10/01/constructing-learning-so-that-it-is-meaningful-and-purposeful/

Learning/Skills based objectives moving beyond the
task.

msfindlater.blogspot.co.uk

STICKABILITY

What will you learn that will never need repeating?

Which single thing are your students going to learn in your
lesson that you will never have to teach them again?
• What is the fundamental aspect of the lesson,
you need students to learn?
• What key skill, knowledge or understanding,
should students grasp?
• What should students leave your classroom
knowing/understanding?
• What should students return to class
knowing/understanding?
• Why should this ‘stick’ with students?
• How will you make it stick?
STICKABILITY = PROGERSS

From: teachertoolkit.me

Impact On Progress

And questions to ask yourself (the following lesson)
•
•
•

How will you know that it has stuck?
And if students become unstuck, then what?
How and when should you focus on ‘sticking’
learning?
If it’s stuck – PROGRESS
If it hasn’t – INTERVENTION Required

What’s Stuck?
Stage 1

Guitar Tuning Process
(E-A-D-G-B-E)

Links to Year 8 Unit on Cover
Versions / Bands

Stage 2

C – Am – F – G Chords

Links to GCSE Composition
Pop Ballads
Harmonic Structure

Stage 3

Playing to Chord Sheets
Ultimate guitar
4 chord songs

Links to Year 8 Cover Versions
Process links to GCSE
Performance

Stage 4

Picking
Melody
Bass

Links to GCSE Composition
Exam
Year 8 Musical Textures

Stage 5

Em, G7, Bar Chords, Electric
Affects personalised to each
learner.

Links to advanced GCSE
Composition and
Performance.

If it’s stuck – PROGRESS
If it hasn’t – INTERVENTION Required

QUESTIONING

To deepen thinking and check progress.

Progress for one

Conversation is back and forth
only ever one person to one
other

Passive
Hard to pick up
misconceptions

Quizzing

Select a pupil
ask a question

Deepening Thinking > Questioning > Impact on Progress

Progress for all

Stop. Think Time. Group
Discussion Time. Everyone now
has an answer. Pounce on a
pupil. Bounce to others
From: @teachertoolkit

Active.
You can listen to
discussion to pick up
misconceptions

Questioning

Select a
question ask
the class

From: http://sayersjohn.blogspot.co.uk/2013/01/questioning.html

Question Matrix
IS
WHAT
WHERE

DID

CAN

WOULD

WILL

MIGHT

LOW
ORDER

WHEN

WHO
WHY
HOW

HIGH
ORDER

Knowledge

Understanding

Application

Analysis

Evaluation

Creation

Literacy Progress through Questioning

Highlight the differences
between slang and then plan to
model Standard English
responses that pupils then
rehearse.

Reinforce the importance of
accuracy in spoken and written
language e.g. “we was...”

What’s a drin? A drin is a...

For closed questions get pupils to
practice using the question in
their answer.

In small groups develop an
answer in full sentences

I’m going to ask this question.

•

Slang/Formal
Answer Accuracy
Group Answer
Answer Stem

Deepening Thinking > Questioning > Impact on Progress

SOCRATIC QUESTIONING
After
asking an
initial
question
work
through
this cycle
to help
pupils
deepen
their
thinking
and
develop
their
answers

Q1. Get the students to
clarify their thinking, for
instance:
“Why do you say that?”
“Could you explain that
further?”

Q6. Question the question, just
when students think they have
a valid answer this is where
you can tip them back into the
pit:
“Why do you think I asked
that question?”
“Why was that question
important?”

http://www.huntingenglish.com/2012/11/10/questioning-topten-strategies/

Deepening Thinking > Questioning > Impact on Progress
Q2. Challenging students
about assumptions, for
instance:
“Is this always the case?”
“Why do you think that
this assumption holds
here?”

Q5. Implications and
consequences, given that
actions have consequences,
this is an area ripe for
questioning, for instance:
“But if that happened, what
else would result?”
“How does… affect ….?”
By investigating this, students
may analyse more carefully
before jumping to an opinion

Q3. Evidence as a basis for
argument, questions such
as:
“How do you know that?”
“Is there reason to doubt
this evidence?”

Q4. Viewpoints and
perspectives, this challenges
the students to investigate
other ways of looking at the
same issue, for example:

“What is the counter
argument for…?”
“Can/did anyone see this
another way?”

http://www.pinterest.com/abfromz/21st-century-skills/

Quality student responses

Quality student questions

PROGRESS

Rapid and sustained Progress over time.

AfL > Impact On Progress

AfL= Progress Check

Easy

Don’t
Do it

Do it

Hard

From: http://pamhook.com/solo-taxonomy/

SOLO TAXONOMY
At the prestructural level of understanding the task
is inappropriately attacked, and the student has
missed the point or needs help to start.
The next two levels are bringing in information
At the unistructural level one aspect of the task is
picked up and student understanding is
disconnected and limited.
At the multistuctural level several aspects of the
task are known but their relationships to each other
and the whole are missed.
At the relational level the aspects are linked and
integrated and contribute to a deeper and more
coherent understanding of the whole.

At the extended abstract the new understanding at
the relational level is re-thought at another
conceptual level, looked at in a new way, and used
as the basis for prediction, generalisation,
reflection, or creation of new understanding.

AfL = Progress Check

FEEDBACK

Accelerating Progress by 8 months a year.

PINS Marking
Positives
Improvement
Next Steps
Student Says
Effective Feedback means a
pupil can achieve an
additional 8 months of
progress every year.
Pupils could achieve 5 levels
of progress just from
effective feedback.

Specific

Achievable

Time

Improve
the Mark

• Is the Next Step focussed
on one element?

• Can the pupil actually do
what you’ve asked?

•Will you give the pupil
time to complete the Next
Step?

• Will the Next Step
improve the mark
achieved?

@TrueEnglish365

@TrueEnglish365

DIFFERENTIATION

Allow

http://www.slideshare.net/carmenconcepcion/differentiate
d-instruction-in-the-science-classroom

Challenging Expectations

Task
Children, either as individuals or groups,
are given different tasks based on prior
attainment. Able children can be
challenged by setting tasks that
encourage them to think at higher levels
through the inclusion of problem-solving,
investigation and the use of higher-order
thinking skills. (See Bloom’s Taxonomy)

Outcome
Children work on the same task following a
common stimulus, but the teacher has different
expectations for each child based on previous
experience. Learning how to explain something
to someone else so that they can understand a
concept or process can be very challenging.
An able child could be asked to explain or
teach something to someone else, or write to
someone else, or write or design something for
children of a different age group.

Resources

Grouping

Children are set a common task, but are
given different resources, which require
more advanced reading or research skills.
Able children can be encouraged to use a
range of resources or alternative methods
for presenting their work.

Children have a common task to complete
but are grouped in a way that ensures
success for all. Able children can
sometimes be grouped with peers of
similar ability and expected to perform at a
higher level.

Support
Children work on a common task, but
some receive more or less support than
others. An able child may need help in
weak areas of their own such as
recording, use of ICT, developing study
skills or co-operative learning.

Information
Children are set a common task but are
given different information, or different
amounts of information, which can support
or stretch their thinking.

Dialogue/Using Questions
Role
Children undertake a common task but
individuals are given different roles. An
able child could be given the role of the
main researcher, or organiser of the
group’s information and resources.

Homework
Children are set different homework whilst
some pupils may need time to complete
work started in class. More able children
might be given more complex aspects of
the topic to research in more depth, or to
carry out a different task.

The teacher adapts the questions they
pose and the responses they make to
different children. Differentiation by
dialogue has recently been stressed as a
key area to consider in meeting the needs
of highly able children. The use of
questions is summarised on the following
page.

Pace
Children are given a common task but the time allocated for completion is based on prior skills. An able child might be expected to
spend less time completing the core task than others and may then undertake some more challenging extension work (ie
opportunities for extending the breadth and depth of learning related to the core curriculum objective rather than moving on to the
next learning objective). Many able children miss the chance to do extension tasks where they are available because they take too
long completing the core task, through lack of interest and motivation. Where appropriate, some children should be allowed to skip
activities (known as ‘compacting’) and move quickly to extension work. (Must, Should, Could)

Students
address a big
question:
How is the
character of
Lennie
presented?

Student 1 IDEAS
Student 3

Student 2 IDEAS
Student 4

@JECh_ppell

Student 4 IDEAS

Student 2

They then
discuss he
question as a
group and write
the ideas they
all agree on in
the consensus
circle.

Ways to
differentiate:
-

Student 3 IDEAS

They initially
write down their
own ideas in
silence.

Student 1

Change the
question to
suit different
groups.
- Differentiate
sources or
information
between the
groups.
- Use peer
support to
support
weaker
students/
- stretch the
most able.

@JECh_ppell

I’m really
struggling, I need
lots of help –
support sheet.

I need a bit of
help – support
sheet.

This is easy – I
need more
challenge –
extension
activites

Students choose the level of support they feel they need in the
skill they are covering in the specific lesson.

Differentiated Group Work
HOME
&
AWAY
@JECh_ppell

Home groups are groups with similar target grades.
Away groups are groups with different skills.
Let pupils know their 2 groups and just shout out which one you
want them to work in at the start of a task.

Differentiated Discussion

Adapted From: http://www.tes.co.uk/teachingresource/Differentiation-Inspiration-54-planning-idea-cards-6339944/

Knockouts
Pick 32 causes/people/events, one
per student. Students argue with a
partner over which is more
important, then use whichever
‘wins’ to argue as a 2 against the 2
next to them, and then as a 4 against
another 4 etc...
Access: The initial question is
accessible – ‘most important’ – and
other students’ arguments can be
borrowed in later rounds.
Challenge: Tests justification and
students can challenge themselves to
deconstruct others’ arguments.

Put a pin in it
Have a dedicated ‘interesting
questions’ board in your classroom.
Whenever a student asks a question
which there isn’t time for, or which
leads into another subject, they pin
it to the board. Other students
(possibly for prizes!) can provide
answers – even students in other
classes. The questions also make
good extension tasks for quicker
workers.
Access: Encourages questioning
when students are confused.
Challenge: For others to answer
them!

Core questions
For a given topic of work, write
down the big philosophical questions
and stick them on the wall. In
plenaries on that topic, return again
and again to the same questions –
students do not have to repeatedly
answer the same ones, as they can
pick from the variety, but they can
show the progress in their ideas
from beginning to end of the topic.
Access: Questions use simple
language and are familiar.
Challenge: Choice of question – and
challenged to re-think ideas.

1000 words
Produce a series of (possibly
unrelated) pictures. Students,
instead of answering a standard
written question, choose which of
the pictures best describes the
situation and why. Also try using a
‘feelings tree’ (Google it!) for how
different people in a situation might
feel and why.
Access: Starting from scratch with
difficult explanations is daunting –
this gives a way in.
Challenge: The analysis required is
complex.

Structured debates
Structured debate – with
introduction/proposition/rebuttal
/conclusion – allows each student
a role which fits them. First few
attempts are short and not great
– students improve!
Access: Guidance is provided on
what each role involves – and
familiarity with this makes
students more confident.
Challenge: Students are forced to
justify themselves!

What’s confusing?
Reverse the usual measure of
progress – instead ask students to
find the point at which they
become confused. I gave
students the very open-ended
task of finding out about the
nature of money – and then
recording it when they got to a
hurdle they couldn’t understand.
Access: Makes you aware of
those students who feel confused
by the basics.
Challenge: Students have to push
themselves to a point of confusion
– this really stretches the top end!

On the one hand…
…on the other hand…
Constructing two sides of the
argument – students draw round
their hands and then write ideas
for two sides of the argument on
them
Access: All can see/do/describe
two sides – visual, creative,
requires few words but gets them
to think about language.
Challenge: Use more complex
format to develop further – Palm
central while fingers
substantiate…

Living graphs
Students have to label a graph,
flow chart or timeline. The
students select level of challenge:
being provided with statements
to add, writing their own or
50/50. You can also make lifesize living graphs, where each
student has a label and they
decide how to put the graph
together
Access: There’s a lot of discussion
and analysis required, but little
reading/writing.
Challenge: The thought processes
are complex (was x more
significant than y?)

Differentiation by Task
Have a set bank of tasks ready for easy differentiation.
These use Blooms and could easily be displayed regularly
telling pupils which Task you want pupils to complete
Knowledge
Task 1 - Produce a cartoon strip which shows the life story
of one of the characters.

Solomon Northup – 12 Years a Slave
In his home town of Saratoga, New York, Solomon Northup, a free negro who was a
skilled carpenter and violinist, was approached by two circus promoters. They offered
him a brief, high-paying job as a musician with their travelling circus. Without
informing his wife, who was away at work in a nearby town, he travelled with the
strangers to downstate New York and Washington, D.C. Soon after arriving in the
capital, he awoke to find himself drugged, bound, and in the cell of a slave pen. When
Northup asserted his rights as a free man, he was beaten and warned never again to
mention his free life in New York.

Understanding
Task 2 - Produce a graph which also shows the changing
fortunes of the characters.

Transported by ship to New Orleans, Northup and other enslaved blacks contracted
smallpox and one died. In transit, Northup implored a sympathetic sailor to send a
letter to his family. The letter arrived safely, but, lacking knowledge of his final
destination, Northup's family was unable to effect his rescue.

Application
Task 3 - Work together to produce a short presentation
which summarises the life story of the character (this could
also be done as a song/ rap?)

Northup's first owner was William Ford, a cotton planter on a bayou of the Red River.
He subsequently had several other owners during his twelve-year bondage. At times,
his carpentry and other skills contributed to his being treated relatively well, but he
also suffered extreme cruelty. On two occasions, he was attacked by a white man he
was leased to, John Tibeats, and defended himself, for which he suffered severe
reprisals. After about two years of enslavement, he was sold to Edwin Epps, a
notoriously cruel planter. Epps held Northup enslaved for 10 years, during which time
he assigned the New Yorker to various roles from cotton picker to hauler to driver,
which required Northup to oversee the work of fellow slaves and punish them for
undesirable behavior.

Analysis
Task 4 - Use your understanding of the character’s life story
to explain what you think this character would do in a
number of different scenarios.
Creative
Task 5 - Retell the story of the character in a new genre.
Evaluation
Task 6 - Produce an extended piece of writing assessing the
validity of one character’s interpretation of another
character mentioned.

After being beaten for claiming his free status in the slave pen in Washington, D.C.,
Northup in the ensuing 12 years did not reveal his true history again to a single
person, slave or owner. Finally he confided his story to Samuel Bass, a white
carpenter and abolitionist from Canada. Bass, at great risk to himself, sent letters to
Northup’s wife and friends in Saratoga. A white shopkeeper, Parker, sought the
assistance of Henry B. Northup, a white attorney and politician whose family had held
and freed Solomon Northup's father, and with whom Solomon had a longtime
friendship. Henry contacted New York state officials. As the state had passed a law in
1840 to provide financial resources for the rescue of citizens kidnapped into slavery,
the governor appointed Henry Northup as an agent to travel to Louisiana and work
with law enforcement to free Solomon. After a variety of bureaucratic measures and
searches were undertaken, the attorney succeeded in locating Solomon and freeing
him from the plantation.

Strategic Seating
•Perfect Partner - Place underachieving child on seating plan next to…
•Non attenders sat next to attenders for quick catch up sessions.

Copy and Paste
•Copy work for non attenders so they have access to catch-up.
•Copy work that is a mark or grade higher to model next steps.

•Provide a simple question based prompt card.
•Have you – paragraphed? – used capital letters? – checked your spellings?

Spoilers
•Give out text based resources the lesson before to allow pupils additional time to review
texts at home.
•Ask pupils to write any questions on a post it note and hand to you when they arrive.

Student TA
•Ask student to become a TA for a short timed period of the lesson to revise key
instructions.
•This can also help revise key concepts explained or modelled earlier in the lesson.

@TrueEnglish365 @FoxyMusicEd

Reminders

•

•
•

Would you see the intervention in the lesson by
watching the teacher?
Would you see the intervention in the pupils’ book?
Will the intervention improve the work produced?

If no, it is not an intervention

@TrueEnglish365 @FoxyMusicEd

Literacy Writing Frames
•Access Literacy mats from StaffShare > Literacy zone
•Identified pupils keep in the back of their books.
•Teacher instructs identified students to use the frame at the start of the task

Peer Mentors
•Assign a pre-designed 3B4ME route. Joe asks John when he needs help, before he asks the
teacher.
•Lead Learners do not complete task set at all, they merely answer questions for those who
need support. They are marked on the responses given by those they mentored.

5 minute review
•Once a week work 1-1 with a student to review that week’s learning.
•Identify one area to improve and establish a time frame.
•This can be linked to PINS+.
•Before the review ask pupils to write a Help Me List of things they feel they need help with.

TA Hitlist
•After marking work provide the TA with a hit list of students who may need additional
support to make the next steps.
•This could form small group work, reminders or supervising repetition.
•Ask TA to set up the work spaces of specific pupils who need more specific resources.

PINS+
•Provide student with feedback once a week rather than once every two weeks.
•Students complete an additional draft to support additional steps of progress needed to
narrow the gap.

Provide and environment that

Present the task in order
 increase the pace of delivery
 alter the density of the information given
 give less guidance.

encourages students to take risks
 makes the fear of failure acceptable
 is flexible and creative
 makes is socially acceptable to succeed
 values and respect contributions.


The nature of the task
could
provide opportunity for
individual research
include mind
mapping/concept mapping
 provide extension and
enrichment activities
embodied in the scheme of
work
 be varied
 involve games
 make use of Edward de
Bono’s six thinking hats.

exable as leaders
 exable as a group


are individual
 are achievable
 make use of external
resources.


are abstract in nature
 are not related to that
which has gone before
 provide an opportunity to
use higher order thinking
skills
 require the use of ICT
 require the application of
more than one concept
 are open ended




Groups within the
class

Set Tasks That

Provision for the
Most Able
Students in the
Classroom

Ask Questions That

Grouping
Whole Class

setting
 banding


are open ended
 use a higher level of
vocabulary
 begin with ‘what if….?’
 require students to explain or
justify their answers.


Plan/do/review
Able children can be expected to plan
more systematically and with greater
rigour, and to be more critical and
analytical in the reviewing stage.

Working from more difficult texts
Useful in that children can work on the
same content but research information
from more challenging texts and
resources.

Using a wider range of
information/resources
As above, but children are expected to
bring together information from many
more sources.

Recording in alternative or more
imaginative ways
Children can be encouraged to move
away from recording in a written
format and explore more imaginative
ways of presenting information.

Role play
Encouraging children to interpret and
empathise with different people and
situations, to bring greater life and
meaning to their learning.

Problem solving and enquiry tasks
Children can be encouraged to explore
alternatives to solving problems and research
real-life problems. The Cognitive Acceleration
through Science Education (CASE) programme
has been used as a highly effective tool in this
area and has recently been extended into the
areas of mathematics, technology and
performing arts, with materials available from
Early Years onwards.

Choice in how to handle content
Choice usually results in greater
motivation. Able children can often
think of more unusual and challenging
lines of enquiry.

Decision making
Children can be given the outline of a
task and then given the choice of how
to develop and record their ideas.
(See TIC TAC TOE MENU on page
14 and the TASC Wheel).

No correct answer
This is often linked to work on openended tasks. Children are asked to
research widely and then use their
critical skills to consider the pros and
cons of arguments.

Strategies to
support
CHALLENGE

Using one text or artefact
Limiting the stimulus can help children
to look more carefully, think more
deeply and more imaginatively.

Teaching Able, Gifted and Talented Children: Strategies, Activities & Resources
Clive Tunnicliffe

Strategies to Support Able, Gifted and Talented Pupils
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Substitute


Substitute another character into the
narrative. Or a specific social, historical
or cultural situation. Another place or
time. Another method or formulae.





Combine


Ideas, characters or objects. To create a 
new whole or juxtapose diverse items for
a variety of effects.



A

Write the scene where Lady Macbeth goes to buy gloves in Top
Shop.
What if Gold was as common as Iron and Iron as rare as Gold?
What would an ancient Egyptian boy think if he time travelled to
London for a week in 1850? Write his diary and/or postcard back
home.

Devise a newspaper report/work of art/formula in which a number
of disparate objects or ideas are combined into a coherent
product.
Taking two or more objects/books/organisms/number patterns
and identifying as many similarities and differences as possible.
Having two separate lists/collections/items/materials and
identifying as many points of connection as possible.

Adapt




Modifying or reapplying one thing so it
can be improved or used for another
purpose.
Questions such as “How many uses can
you think of for a tea towel?” or “What
improvements could you make to a
vacuum cleaner or a favourite toy?”





Developing an idea/rule/practice/way of working to address, solve
or extend thinking about a seemingly unrelated problem. For
example “what can we learn from a frog about the development
of an amphibious car?”
Using a technique in one discipline to illuminate another. E.g. using
a graph to map out a characters happiness, a flow chart to show
options/choices/chain of casualty impacting on a historical event.

M
P
E
R

Modify


Making changes to suit particular
objectives.





“How could a teapot be made more interesting?”,
“What do we need to change in order to give Mice and Men a
happy ending?”
“How could the school car park be altered to make better use of
space?”

Put to Use


Encompasses divergent thinking that
asks “how many uses can you think of
for…” E.g. a paper cup; the inside of a
toilet roll; a frying pan.





In a more focussed teaching context it can lead to problem solving:
“How can the school’s waste paper be used to save energy”
“How can a drop of oil, a gallon of water and a ruler help us work
out the diameter of an atom?”



A one sentence Goldilocks and the Three Bears or a three minute
King Lear.
Developing overarching titles, paragraph headings, illustrations,
captions and graphical representations (such as concept maps or
matrices) as a way of capturing the essence of an informative text
in an alternative way.

Eliminate


Reduce, Summarise, Label.



Rearrange


Could involve making a pattern from
basic constituents, the construction of a
larger picture or image from smaller
fragments of shapes.





Rearrangement in the pursuit of meaning is a key factor in such
activities when pupils are asked to:
Cut out headlines from a newspaper and recombine them in to a
new narrative/text.
Reconstruct or create a new artefact from a larger text, written or
visual, which has been cut up in some way to form the basis of a
new entity.

Strategies to Support Able, Gifted and Talented Pupils

AGT – Tic Tac Toe
Make something
Model, design, collection of
artefacts, artwork of an
aspect of your study.

Teach or
demonstrate

Compare

Something you have learnt
to someone else or to the
class.

Select and then compare
different elements of your
study. Find similarities and
differences.

Creative recording

Graph

Demonstrate

Photos, video, collage of
your work for a
presentation.

Visual record of some
aspects of your work.

Give a demonstration to
show what you have learnt.

Survey

Dramatise

Forecast

Gather people’s opinions,
feelings about some fact,
idea or aspect of your
study.

Organise a role-play on
something you have learnt.

Look to the future, how will
your topic change in the
next 10 years.

Pupils are asked
to choose three
activities and they
colour in each
square as the
activity is
completed.

ENGAGEMENT IN
LEARNING

Beyond

Ideal times to utilise Lead Learners:

What is it?

•The common characteristic is that learners take on
responsibility for aspects of teaching and for evaluating
their success. Peer assessment involves the peer tutor
providing feedback to children relating to their
performance and can have different forms such as
reinforcing or correcting aspects of learning.

•Set up a routine so there is a quick student led start to each
lesson. This will free you up to speak to a student or set up
activities for later in the year.
Elements of the main activities

Rationale

Starter activity

How
effective is
it?

Plenary
•Use a set activity that is the same each time allowing students
to become familiar with it.

Who is it
for?

•The evidence of impact is typically equal to GCSE grade.
There are clear for both tutor and tutee such as cross-age
tutoring. The approach should be used to supplement or
enhance normal teaching, rather than to replace it. There is
evidence that children from disadvantaged backgrounds and
low attaining pupils make the biggest gains.

• Differentiate roles to the students ability
(not just based on data but taking into
account their PLTS i.e. confidence,
communication etc.

Selecting a WAGOLL
•What A Good One Looks Like.
•Students can choose a “best piece” or explain/justify a staff
selection.

• Train them into routines so they can lead
and deliver with limited input from you.
Build up over time.

•Carry out a Progress Check (AfL) by:
•Identifying /confirming progress (self/peer/group)
•Identifying /confirming criteria achieved or level met
(self/peer/group)
Student Led Questioning
•Give students the Socratic Questioning cycle and let them
work through it as the Questioner.

Top Tips

Give Peer Feedback

• Ensure they know they are LL's and what
this means; undertaking a LL role within
the lesson.
•Differentiate roles to the students ability - not just
based on data but taking into account their PLTS i.e.
confidence, communication etc.

• Resources/Tasks/Criteria easily available,
clear and easy to use to support their role.

8. Students decide what individual
‘next steps’ might need to be –
how the task was completed,
grouping, level of participation,
etc.
Teacher also can give feedback on
www and ebi

Thinking Actively within a
Social Context
TASC

1. Provide lots of different
source materials so
students have a range of
stimuli to use in their
research – include access
to ICT?

7. Students fill fill in www
and ebi for other
presentations.
Reflect on feedback given

2. Set a very open task, preferably in the
form of a question. What is- ? Who was-?
Task to be completed through a range of
levels. Share:
• time scale of activity and how are they
going to be ‘graded’?
• Give credit for to how students work
collaboratively.

6. Share work/presentations to
other groups…
Complete evaluation sheet
specific to the task, or more
simply a www and ebi for own
group, according to marking
criteria.

3. Lead discussion, thought showering
– as a whole group – the range of
ways in which the task could be
completed/presented.
Ask students to elaborate on their
initial ideas.
Important not to say which method/s
you prefer…

5. Students to decide within groups
who takes on which responsibility.
Ensure students have enough
resources – pens/pencils etc. they
need.
Do not help students to actually
complete their task.
Do not answer any questions.

4. Consider how you are going to
want the students grouped random/targeted/levelled?
Students to then decide which
method they are going to adopt to
best complete the task.

What have I learned?
How have I changed?
What do I think and feel now?
How can I use what I learnt?
How would I do this again?

Thinking Actively within a
Social Context
TASC

What do I know about this?
Where have I met this before?
What information do I have?
How much do I understand?
What questions can I ask

Who can I tell?
How can I tell or present?
What should I say?
How can I explain?
How do I interest others?

What is the task?
What are my goals?
What are the obstacles?
What do I need to know?
What do I need to do this?

What have I done?
How well did I do?
How could I do better?
Did I solve the problem?
Did I work well in my group?

How many ideas can I find?
Who can help me?
Where can I find out more?
What do other people think?
Is there another way?

Let’s do it.
How do I check my progress?
Am I doing it correctly?
Is my plan working?
What do I do next?

Which ideas are important?
Which is the best idea?
What will happen if - ?
What is my plan?
What else do I need to do?

Question Stems and
Reflection Points

@dandesignthink

What is your lesson topic?

The Student Lesson Plan
….imagine you are going to teach a lesson, how would you do it?!Fill in the
boxes to design your lesson. It will help you think about your own work!

Objectives (What will your
class know by the end?)

What is THE most
important thing they
MUST remember?

What task could grab their
attention straight away?

How will you test your class to check what
they know?

What are the main key terms in your lesson?

What will be the main tasks or activities in your lesson?
Task 1

Task 2

Task 3

Task 4

@Ashley_Loynton 2013 adapted original from R.McGill - @TeacherToolkit

Step 1 – Direct Pupils to complete specific reading, watch specific tutorial videos at home
before the lesson
Step 2 – In the lesson use the knowledge gained to complete high order open ended tasks.
Step 3 – Pupils review and consolidate learning by checking and evaluating their own
classwork
If pupils fail to complete step 1 they can “catch up” in class and complete step 2 in catch up.

EXTENDED LEARNING

Takeaway Homework originally by @TeacherToolkit
http://teachertoolkit.me/2014/01/28/takeawayhmk-is-unhomework/

Supporting rapid gains outside the classroom

